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Teacher-Made

eacher-made tests are routinely used by

classroom teachers to measure students’

competence in specific subject content
areas taught or assigned by teachers. Teachers
control the knowledge tested as opposed to teach-
ing to a test prepared by someone other than
the teacher. The feedback gleaned from teacher-
made tests helps the teacher identify what stu-
dents have and have not learned. Consequently,
teacher-made tests provide a wealth of informa-
tion relative to the academic strengths and weak-
nesses of individual students and of the class as
a whole.

Bloom, Hastings, and Madaus (1971) state
that “it is the role of evaluation to provide appro-
priate evidence to help both teachers and learners
attain the goals of instruction.” Since teacher-
made tests are important to the evaluation
process, they should be constructed according to
valid and reliable test construction guidelines or
the purposes for which they are intended will
fall short of the goals of instruction. As Scannell
and Tracy (1975) state,

The teacher’s objectives appear to stu-
dents to be whatever is contained in
tests. Therefore the teacher would do
well to base his tests on well-planned
educational objectives rather than spur-
of-the-moment ideas that occur to him
the night before the test. Stating in
advance explicit objectives for instruc-
tion will improve the quality of tests by
making them reflect more accurately the
teacher’s true instructional intentions.
Scannell and Tracy further state that educa-
tional objectives are not teaching methods or
activities to be performed, but rather, they are
student skills, knowledge, and attitudes to be
achieved.

In relation to testing, the following questions
must be answered. Who knows best about what
subject content was taught? Who knows best
about what instructional objectives should be
tested? Who knows best about matching subject
content with test questions? The obvious answer
to these questions is the classroom teacher. Teach-
ers test what they teach and teach what they test.
The teacher has always been and will continue
to be the key to quality assessment, an essential
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component to all quality educational programs.
Therefore, teacher-made tests are better assess-
ment instruments for evaluating student achieve-
ment than publisher tests.

Strengths of Teacher-Made Tests

The advantages of teacher-made tests far
outweigh their disadvantages, and they are cer-
tainly superior to publisher tests. The following
discussion identifies the strengths of teacher-
made tests.

Teacher Controls Subject Content Tested

The predominant strength of teacher-made
tests is teacher control. The teacher controls the
subject content tested. Only the teacher knows
what has been taught and assigned to the stu-
dents; therefore, only the teacher knows what
subject content needs to be tested. Teacher-made
tests correspond to specific curriculum content,
the content presented by the teacher. Conversely,
publisher tests cannot do this, unless, that is, the
teacher becomes subservient to the publisher’s
test by making the tests the teaching focal point.
Teacher-made tests support classroom teaching
without interfering with the school’s scope and
sequence and the teacher’s instructional objec-
tives. Teacher control of the subject content tested
is one of the chief reasons why teacher-made
tests are popular with teachers.

Correlation of Subject Content with the
Curriculum Instructional Objectives

A second strength of teacher-made tests is the
teacher’s ability to correlate the subject material
tested with the corresponding instructional
objectives. Walker (2001) states that “An objec-
tive is an outcome statement written in such a
way that the learning intent of the statement
can be observed and measured. Objectives list
proposed outcomes for a class (or a student) by
describing what students (or a student) will
learn and how learning will be demonstrated.”
Walker further states that measurability is the
key to validating an objective.

Since instruction is based (or at least should
be) on instructional objectives that correspond
to the curriculum’s scope and sequence, test
questions must agree accordingly. Tests, for the












